












































―相対的リスク回避仮説の 1995 年 SSM 調査データによる分析― 
 


































 Breen and Goldthorpe (1997) の大学進学率の階級間格差(CDEA)に関する仮説は、































 Breen and Goldthorpe (1997) は経済的要因を無視しているわけではない。戦後の



















 ● 学費が無料だったり奨学金が充実しており、 

































図 1 因果モデル 
 




 データは、1995 年 SSM 調査 A 票を用いる。データの概略は下記の通りである。 
 ● 母集団：全国の有権者（94 年 12 月 31 日時点で満 20~69 歳） 
 ● 95 年 10 月下旬～11 月下旬に面接調査 
 ● 有効サンプル数：2653（回収率 65.8%） 
 ● 本稿の分析では、サンプルを新制学歴を持つ者に限定 
データの詳細は、1995 年 SSM 調査研究会(1996)を参照されたい。1995 年の SSM 調
査データを使った教育達成の分析には、この報告と類似した分析がいくつかある。



















3 年生のときの成績の自己評価で、4 上の方、3 やや上の方、2 真ん中あたり、1 や
や下の方、0 下の方、の 5 つの値をとる。塾ダミーは、塾に通ったことがある場合













    男   女 
出身階級（父職) 中 3 時成績 大学進学率 計(人) 大学進学率 計(人) 
マニュアル 下・やや下 9.5% 346  7.9% 428 
 真ん中 33.7% 104  20.6% 97 
 上･やや上 56.5% 62  23.5% 51 
 合計 20.1% 512  11.5% 576 
ノンマニュアル 下・やや下 35.4% 99  14.5% 131 
 真ん中 60.0% 35  39.1% 64 
 上･やや上 69.0% 42  61.1% 36 
  合計 48.3% 176  28.6% 231 
サービス 下・やや下 61.8% 76  46.7% 90 
 真ん中 75.0% 36  57.1% 56 
 上･やや上 79.3% 58  72.5% 51 
  合計 70.6% 170  56.3% 197 
 
 表 2 は、表 1 のもとになったクロス表に関して、成績×大学進学ダミーの順位相





表２ 成績×大学進学ダミーの順位相関係数(Goodman and Kruskal's γ)（出身階級×男女別） 
 
  男 女 
マニュアル 0.71** 0.48**  
ノンマニュアル 0.50** 0.64**  
サービス 0.32*  0.35**  
 















表３ 大学進学のロジスティック回帰分析  
  モデル 1 モデル 2 







































































** 1%水準で有意,  * 5%水準で有意,  ns 有意でない 
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Rational Choice Theory on Class Differential in Educational Attainment: 




Class Differential in Educational Attainment (CDEA) has not been changed since 
World War II in many industrialized countries including Japan, despite the increasing 
quota of high schools and universities. Breen and Goldthorpe explain the phenomenon 
using the Relative Risk Aversion Hypothesis (RRAH). According to RRAH, more 
service-class children go on to universities than working-class children do, because both 
service- and working-class children rationally decide to go or not to go on to universities. 
RRAH assumes that every child maximizes the probability of attaining their own father’s 
class position or higher. In order to attain the service class, a child must go on to a 
university, but she/he does not have to go on to a university in order to be working class. 
Therefore, almost all service-class children prefer to go on to universities, whereas fewer 
working-class children do.  
RRAH may be appropriate for male Japanese children, but it may not be appropriate 
for female Japanese children. Because Japanese men often attain a high status via their 
own high educational credentials, but Japanese women’s status is more complicated than 
men’s status is and affected by her spouse’s status. 
The author tests RRAH with the 1995 SSM (social stratification and social mobility) 
survey data, Japanese national representative data in 1995. RRAH makes two predictions 
for the 1995 SSM data. The first prediction is that the class position of children’s fathers 
would have a significant effect on children’s educational attainment, even after controlling 
for the other related variables: child’s age, child’s sex, child’s school record, the number of 
siblings, parent’s educational attainment, and parents’ property. The second prediction 
from RRAH is that the child’s school record and father’s class position would have a 
significant interaction effect on child’s educational attainment; because RRAH implies that 
service-class children would go on to universities even if their school records are not very 
good, whereas working-class children would go on to universities only when their school 
records are good. The result of logistic regression analysis shows that both predictions are 
accurate for male children, but the second prediction is not accurate for female children. 
This means that RRAH is supported by the 1995 Japanese representative data, for male 
children, but it is not supported as for female children. The result implies that the structure 
of the status-attainment process and decision-making frame differ between male and 
female children (and their families). 
